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Krin^.J? Workplace Literacy Project resulted from a Department of 
r:«2 T"^""^' P^""^ in-kind contributions from a partnership with 

General Motors inland Fisher Guide Plant, Princeton PlasmI Physics 
Laboratory, and St. Francis Medical Center. The project is an 
attempt to find solutions to the growing "skills gap" in industry 
today. More than 25 million American^; cannot read the front paae 
Of a newspaper. In addition, workers whose average ages are 
rising, must produce in a technological environment that may not 
^t^'l-T.^-^^^.'^ "^^'^ ^^^^"^ working. This lack of knowledge makes 

It difficult to compete in a technologically changing workplace 
Moreover, an increasing number of immigrants ha?e entered ^ he 
workforce with limited English communication skills. In response 
to this growing need, the Federal government provided a grant to 
Mercer County Community College and its partners to develop ways to 
enrich and expand employees' basic workplace knowledge. The aim of 
the project was also to improve the self-esteem of the 
participants. 

Support for the project was solicited from all levels of 
company management and the unions. m addition, an advisory 
council, comprising key management and employees from each company 
determined the design, goals, and time-frame of the proiect Each 
company provided a liaison person from their site, and "mccC hired 
a director to manage the program. Emplovae release time for 
Classes was site-specific. 

Participation in the program was voluntary. Information about 
classes was disseminated through company letters, flyers, union 
notices, notices included with paychecks, and open forums with 
supervisors and employees. 

The ABLE test was used for normative pre and post testing 
Other types 'of evaluations varied from course to course MCCC 
counselors met with each student to discuss present and future 
educational objectives. 

Courses were offered in reading, business writing, math 
science, and English as a Second Language. In addition, there wer4 
workshops in problem solving, stress management, and other work 
survival skills. The curricula for the courses were customized for 
each worksite to be as job focused as possible. 

It is our hope that this program will serve as a model for 
other organizations to empower their employees with the skills 
needed to succeed in the changing technological workplace, today 
ana in the future. ^ 
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Reading for Basic Understanding 



COURSE OUTLINE 



READING FOR BASIC UNDERSTANDING 

Basic literacy course which focuses on teaching students to read 
material they use at their workplace as well as on general basic 
reading skills • Workplace manuals and tektbooKS are used. 



O&JBCTIVES 

Upon completion of this cour'ie, students will be able to: 

o Read material they need to understand at their workplace 
o Read material they need to understand outside of 

their workplace 
o Read material of their own choosing 



TOPICAL OUTLINE 



Topics covered inclv.de the following: 



o Silent e rule 

o Vowel identification 

o Syllabication 

o Suffixes 

o. Vowel sounds 

o Word families 

o Dolch words /3 00 frequently used words in rank order 

o Inicial and final blends 

o Initial digraphs 

o Compound words 

o Diphthongs 

o Cursive writing 

o Homonyms /homophones 

o Pronouns 

o Contractions /possess ives 

o Uncountable and countable nouns 



OTHER 



O 



Basic Literacy is an ongoing, year round class 



Reading for Basic Understanding 
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Reading for Basic Understanding 

vveek 1 Went over word list, "Important Vtords and Phrases" 

Discussed the following regarding the words: 

a. silent e rule 

b. vowel identification 

c. number of syllables equals the number of vowel sounds 

d. suffix -tion 

Read first page from Cruise and will start creating word bank from it. * 

Homework: finish Cruise (chapter 1) and go over First Aid words 

" : First-Aid Words & Annonia Cleaner 
Job Description: Custodian-Group Leader 

9/18-19/91 

V^ent over "short a" words as a basis for word families 
Discussed First-Aid Words (assignment) 

Finished Chapter 1 of Cruise and began individualized word bank from it 
' Homework: review short a words; practice reading them aloud. Do of much of "Ammonia 
Cleaner" as possible 

Announced quiz on Important Words & Phrases (9/16-17) 

They wrote their own job descriptions for "Custodian", then 
read & discussed jc* description for custodian . 

Went over assigned hcmevork 

week 2 (9/23-24/91) 

9/23 Went over homework, "Ammcaiia Cleaner". Discussed words that were 

difficult in the reading and tried to assess how to figure them out. 

Studied 3 ways of making "long a": a_e, -ai-, and -ay. Will make word families 
from the different patterns. 

Read and discussed the first 2 paragraphs of "Cleaning plumbing Fixtures". 

Tteacher requested terminology regarding a custodian's job, and wrote them 
on the board. Assignment was to write a job description for a custodian. 

9/25/91 I'ent over half of the Dolch 220. Students identified troublesome 

words as they read them silently. Fran these words, they wrote each on an index 
card and made a sentence with it on the back. Went over their job descriptions 
of a custodian, then read the one provided. Proved to be very hard. Hcmewcxrk: 
practice the job description; make as many words from "-ake" as possible. 

9/24/91 Vtent over homework from Real Life Reading Skills, pps. 6-7. 

Asked for words associated with cleaning the rest room and wrote them on 
the board as they were dictated. This was preparation for "Cleaning Plumbing 
Fixtures", of which the preface i*is discussed and read silently and orally. 

Gave each student a copy of the Dolch Basic 220 Sight Words, went over half 
of than? analyzed problems they had when they misread them. 

Studied 3 ways of making "long a" (see previous lesson 

Assigned homework: went over vocabulary for pps. 8-10 in Real Life Reading 
Skills which is to be done by 9/26. Students are to write as many words as possible 
in the following families: -ape, -ame, -ane, -ake to reinforce the concept of 
rhyming. They don't seem to understand that yet. Also assigned were an additional 
2 pages of "Cleaning Plumbing Fixtures". 



9/26/91 Only one student present. Coropleted reading the Dolch 220. He 

will copy each missed word and write an original sentence on the back of the card 
to assist memorization in context. 

Did pps. 8-10 in Real Life Reading Skills, ^^aeds more assistance in careful 
reading as he still has problems with insertions/deletions. 

Went over his homework of the -ame, -ane, and -ake word families. Added blends. 

Although aware of the word "apostrophe", he was not certain about its usage. 
Discussed and explained usage. 

Student admitted to confusion regarding words with "double c" in them, as 
in accident. Wrote sane on the board. Unclear as to cause of confusion since he 
knows of the i/e rule influencing sound of "c". 

Reviewed some of the unknown words in the plumbing article. 

10/1/91 Reviewed each student's word bank. Through reading the word in 

context on tne reverse side of the 3x5 card, I discovered virtually no spelling 
capability in one student. The small sight words, in particular, are problematic, 
probably because they're intangible. Traced words that could be read at sight. 
Continued with the first unit of Real Life Reading Skills, reading signs and labels, 
comprehension varied between fair and good. Finished with the next page of "Cleaning 
of Plumbing Fixtures" at which the students were unpredictably successful. They 
read, at sight, error-free, material that dealt with untechnical but polysyllabic 
terms associated with cleaning various fixtures of lavatories. Their comprehensioi 
was also flawless. The rigger read as fluently ai>d in as relaxed a fashion as 
the plumber. 

iO/2/91 Reviewed long a for the final time, this time adding 3-letter blends 

before the vowel patterns. I'm still trying to get one member to sound out instead 
of spell, using the example of "cat" being spelled "see-ay-tee", and that there 
is no sound-letter corre5jpondence in most cases. I think he got the point, but 
it'll probably be a hard habit to break. 

Real Life Reading - went over pps. 7-8, Highway Signs. They're to write the 
asnwers for homework. 

Finished first page of "Plumbing Fixtures", they're to continue the next 
page for homework, as well as finish the Dolch 220 to ascertain which words they 
don't know. 

9/30/91 . Reviewed Dolch sight words of each student he had written on 3x5 

cards. If he knew it, he could rewrite it in color to show that he'd mastered 
each word. Added -ai- words to the long a. Wait over -ake words students had made 
up for homework. They say they're too busy to read at home. Discussed "Signs on 
the Highway" pp. 6-7 from Real Life Reading Skills. They were amazed that they 
could read the words as they appeared on road signs, but not without that context. 

The "ESL" student is making faster progress because he started the class 
not even knowing the letters of the alf^abet in English. Because of his apparent 
literacy in his first language, he's making good progress. He hasn't accumulated 
unproductive decoding skills, but is frustrated that English letters make different 
sounds at different times. 

10/3/91 Began a group journal today to encourage expression through writing. 

Reviewed Dolch list. Each student colored the words he knew at sight. Began short 
e vowels. Reading Skills That Vtork - pps. 14-15. Reading words that explain road 
signs? the same for the copy machine. (Plumbing Fixtures) 



10/8/91 

New student caine for the first time today. Seems nuich rtore advanced than 
others, but only at the sight level. Still seems to need some decoding skills, 
^ Reviewed vgord bank of one student who still has difficulty distinguishing 

from -ell from -all words. Reviewed short e by going over p* 51 in Sounds * Rhythm, 
which had been their homework. As it turned out, the assignment was good because 
It made them form questions, from vAiich past participial forms were touched upon. 

Discussed vowel patterns that made e long; oatpared and contrasted long and 
short e words. They read a column of short e words and found the corresponding 
long e pattern. Continued "Cleaning Plumbing Fixtures" p, 20» 2,09-2,12. They 
seem to be gaining confidence 

One student had to leave early, so he dictated to me while the others were 
doing the "e" comparisons, 

10/10/91 Reviewed word banks, "Using Medicine", Real Life Reading Skills, 

pps, 20-21, Students had never heard of merthiolate, Pps, 14-15, Reading Skills 
that Work: a preview to scanning. Students looked at portrayed road signs, dictated 
what they meant (which I wrote on the board) , then scanned the answers in the 
book to match signs with their meanings, This showed them the value of knowing 
vocabulary beforehand. Final blends -st, -sk, -It, -Ik, -If, Discovering Phonics 
v>ie Use (p, 24) This was need reinforcement, as it was NOT easy, "Cleaning Plumbing 
Fixtures", p, 21, 2,14, This generated a discussion about the exact nature of 
a "lavatory" which the plumber is assigned to look up and report to us. 
Homework: Read Life Reading Skills, pps, 26-27 (sale information) 

Sounds i Rhythm: review of long e, p, 49, They also have to construct 

sentences from given long e words, 

( 10/9/91 Reviewed word banks, added new words. Went over homework from Real 

Life Reading Skills, pp, 7-8, Went over vocabulary for pps, 9-10, "On the Street", 
Tt)ny's Portuguese is sometimes an interference and sometimes helpful since he's 
literate in it, A student brought in an interview from the newspaper and attempted 
to read some of it; he said this was a first for him. Continued "Plumber" article: 
p, 21, 2,12, They're beginning to learn to look at vowel patterns as an aid to 
decoding. 



c 



10/11/91 Short e: spelled words to corresponding pictures. They tended 

to add too many letters to represent the sound. Real Life Reading Skills ixxnework, 
pps, 9-10 (On the Street) presented no real problems. Sounds & Rhythm homework 
assignment (for short e reinforcement) is p. 51, parts B and C, One student needs 
work on contractions and embedded plurals. 
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10/14/91 

Distributed "300 Frequently Used Words in Rank Order". Ibey are to learn 
column one. Students now are aware that longer words aren't the problon, but the 
shorter ones are. They also noticed that the most frequently used words are the 
shortest ones. They are to canpare this list with the Dolch 220 list previously 
being used. We have yet to get past "s" in that list, and they mention having 
difficulty with words beginning with "w", so this will be top priority. 

Vte had to do the Sounds and Rhytnm assignment from 10/11 in class, as only 
one student had attenpted it. With every passing day, they become more clearly 
aware that they've been making the spelling of short vowel words more complicated 
than it is, and that the vowel is equally inportant in decoding as the consonants. 
1 gave one student "cute" as part of his word bank sentence. All were amazed that 
that word didn't have a "q" in it. 

10/16/91 "...300 Words..." first column troublesome words were added to 

wordbanks. 

Digraphs sh--, wh-, ch-, and th-, in initial position, were introduced. 
"Cleaning Plumbing Fixtures": Paragraphs 2.13-2.15 were read orally. Word 
attack strategies were discussed as difficultic3 arose. The errors are becoming 
more of the decoding type; for example, scrubbing (pad) instead of scouring; shining 
for shiny. 

Students are definitely of a different frame of mind, doing homework more 
ccxisistently, even going ahead on occasion. 

The ESL student has an astonishing way of phcxietic notation on his wordbank 
cards, so he tells roe he's unable to color them yet since he's still reading his 
unique notation. 

10/15/91 Went over Sounds & Rhythm homework on long e. They didn't seem 

to have trouble with it. Reviewed word banks; one member, in particular, seems 
to be assiduously going over his and recalls his troublesome words. Distributed 
"The 300 Most Frequently Used Words in Rank Order". Itiey are to learn column one. 
'Chey were able to ascertain that columns 1 & 2 caitained the shortest words and 
tiiat those words were the most frequently used, therefore, there's a need to know 
thexi at sight. 

Went over homework from Real Life Reading Skills, pps. 26-27. 

Read "Cleaning Plumbing Fixtures" to p. 21, 2.19. Distributed 7 comprehension 
questions I had devised in wiiich they had to both answer the question and tell 
its location by paragraph number. 



10/17/91 

Initial consonant blends from Discovering Phonics We Use, p. 26. One member 
has incredible trouble hearing the second letter. 

IVe looked at second and third columns of "...300..." Words. They discovered 
that these words were easier than column 1. They will work on them for homework. 

They were totally amazed that "their" and "there" were two different words, 
spelled differently and with different meanings. They v/ere initially unable to 
give me two different meanings for the word, knowing only the adverbial one. 
Giving examples and getting them to took up a much longer time than I'd anticipated. 
All added "their" to their word banks. 

Went over tne canprehension questions for the "Plumbing" selection. All did 
quite well except for one, who said he was "lost". Fortunately, he'll have another 
chance on the second half. One member is very fluent, but works too quickly to 
be accurate. Amazingly, all knew "deteriorate" in context though never having 
encountered it; it was more difficult for them to find its synonym in the passage. 
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10/21/91 

The second cx>luran of "•••300 Words^^^ was quite difficult for 2 of the tnenibers; 
it took numerous examples before they could understand the difference between 
"then" and "than". The same is true of "its" and "it*s"^ Much incidental teaching 
(as needs arise) has prevented us from keeping on schedule^ 

Vte went through question 4 on the oorprehension questions from the "Cleaning 
Plumbing Fixtures" article* 

10/23/91 

Reviewed short e and introduced long e spelling patterns, -ee- and -ea-* 
Compared and contrasted spelling and sounds, i^e^, den-dean, bed-bead^ This 
canpletely floored one member who says that this is where is stumbling block is* 

Went over vocabulary in Real Life Reading Skills for "Label", p. 11. They 
will do p. 12 for homework. 

For homework, also, was unit 19 in Sounds and Rhythm to reinforce long e. 

One member, the carpenter, has agreed to make a tachistoscope for each member^ 
If they use this outside of class, I feel it will clear up many vowel confusions 
for them, especially the ESL students This will also enable them to be able to 
Detter determine what parts of a word change as they manipulate the slider^ 

They seem to have become very discouraged about their perceived lack of 
progress • The consensus seems to be that they feel that their jobs are really 
easy compared to coming to reading^ Since it was brought up at the end of class- 
I didn't have a chance to think through an response, but told them that they had 
to unlearn previously unsuccessful compensating strategies • Actually, I think 
1 need to tell them that they roust put in twice as much tine outside of class 
as they do in class • 

10/22/91 

Fran Real Life Reading Skills, went over pps^ 28-29, "itew to Use Appliances", 
itiey still don't understand directions even though they can decode them. 

Initial digrafdis sh-, th-, ch-, and th- from "Discovering Phonics We Use", 
p. 19. 

Pluinbing article: read orally to end. Discussed strategies to decode unkown 
words. They're still reading material that's related to their jobs much more fluently 
than words at sight out of context. Unfortunately, it's still the small words 
tnat create decoding problems • 

Started contractions in terms of wtiat they mean^ The fact that "'s" and "'d" 
have two different meanixigs seemed to be quite a revelation to them^ "Its" and 
"it's" also created some confusion in terms of meaning* 

10/24/91 

Reviewed wordbanks. Went over comprehension questions from plijnibing article* 
They were much more confident this time and showed a bettex understanding of what 
was expected. 

For homework, I assigned a teacher-made worksheet on "to/too/two", and 
there/ their. Tney also have 2 pages from Real Life Reading Skills to read and 
answer questions about, as well as a page from Discovering Phonics \ie Use. They 
are starting, for the most part, to develop responsible attitudes about doing 
outside assignments. 



10/28/91 



Reviewed W3rd banks. Still having trouble decoding the wh- and th- wordb. 
They hadn't completed the assignment in Real Life Reading Skills, so we did 
it in class. 

They had done most of the assignment (Icxig e) in Sound and Rhythm. It seems 
tiiat a small light dawned on one of the students about the rule concerning two 
vowels. 

Assigned the questions for the remainder of the plumbing article, Qiapter 
2. 'Ihey seem to be at a critical time in their progress. They are still somev*iat 
resistant to doing homework because it "takes too long". Actually, it probably 
does take a long tiine because of the inefficient strategies they've been accustomed 
to using. 

10/30/91 

Went over the comprehension questions. It was very slow going, ^ve spent 
the entire period on the ten questions, and one student hadn't even done it because 
he'd been absent. In general, they could find the paragraph in which the answer 
was located but seemed unable to locate a specific sentence. One student had marks 
all over the article, indicating he'd been working on it at home, yet he was having 
incredible difficulty in class with oral reading. He was quite agitated, saying 
that he was able to do much better at home. I questioned whether he was reading 
silently or orally at home, and he said it was a bit of both. I told him that 
he should tape the at-home version and play it for me in class, and that he should 
always try to read silently first because it's too time-consuming to read orally 
and will be a difficult habit to break. 

Assigned columns 4 and 5 from ...300 Words... for wordbanks, pr- blends 
(Discovering Phonics We Use, p. 31) and the selection from a man's journal who 
is learning to improve his reading through a "Literacy Plus" program. 

******* 

10/29/91 

Vient over pps. 30-31 in Real Life Reading Skills. There were few comprehension 
or decoding problems until the question regarding compound words. The book gave 
fiberglass as an example and asked for another compound word from the selection. 
One student thought the answer was "fiber"; he'd thought of a different meaning 
for the word "conpound" than the one meaning two words together. 

In the '*to/two/too" and "there/their" assignment, they had little difficulty 
except for the latter. There is still confusion regarding the meaning of the ' . 

10/31/91 

Did p. 23 in Phonics We Use, final blends -nt, -nd, -nk, -ng, and mp. One 
member still has difficulty in hearing blends, but not diphthongs. I wrote initial 
consonant substitutiois with given words, i.e., ba = bank = blank. All are • 
getting much better at this. 

Real Life Reading Skills: pp 32-33. liJent over troublesome vocabulary, of 
which there was little. One member had difficulty with "terminals" at the end 
of the selection, yet had known it earlier on although the usage was identical. 

1 pointed out to them that I had not, during the course of the eight weeks 
Vc been teaching them, just outright told them a word they couldn't decode. 
They seemed somewhat confused and dubious about this but realized the sense of 
it when I said that just saying that they've decoded the word wrong and not giving 
them strategies for analyzing their mistakes is not very helpful. I'm trying 
to give them tools to help themselves, not become dependent on a better reader. 
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11/4/91 

We spent quite a long time discussing needs, aspirations, etc. Students 
expressed dissatisfaction with theix jobs and peqple's perceptions of them. This 
took over an hour. 

Went over columns 4-5 of ...300 Words... They still do not seem to have vorked 
out strategies for decoding. Hopefully the tachistosccpes will be ready by the 
next lesson and they will be able to work on vowels and blends outside of class 
in a novel way. 

11/6/91 

Distributed handwriting sheets. They describe in a step-by-step process that 
cursive can be achieved by mastering 5 strokes. The need for handwriting practice 
is great with this group. Their manuscript is inefficient and inconsistent; some 
letters are upper case in the middle of words. It is to be hoped that incorporation 
of cursive will facilitate reading skills. 

Acided words from columns 4 and 5 to their word banks. Viade up sentences 
for the backs of the cards to reinforce unknown words through context* 

Went over pages 30-31 of Discovering Phonics We Use" (E) covering initial 
r and 1 blencSs. They still have difficulty hearing individual souncJs in the correct 
order, but improvement is evident. 

11/5/91 

Went over soelling variations -ie and -igh for long i. 

Went over each student's job description (as defined by PPPL) individually. 
Ttiey were to circle all words specifically pertinent to their positions to help 
them learn to read and spell vocabulary connected to their jobs. 

Went over work prior to chapter 1 of Plumbing article* 

11/7/91 

Went over job description for a janitor at Princeton University. Reread to 
firid compound words. 

Previewed vocabulary for chapter 1 from preface - 1.06. 

Distributed outline for same. They are to complete it for homework. 

Went over initial 1 blends (see 3399, 11/6) 

Reviewed use of apostrophe for contraction azxi meaning of possessive pronouns. 
Thxs group has developed a positive attitude about reading and have members 
of their families helping them with their assignments when necessary. 
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Went over homonyms for "to" and "through". They found it somewhat difficult, 
saying that they'd never thought of it before. It does no good to refer to the 
wDrds by their pairts of speech in order to clarify spellings, so the way that 
seems to connect is by stressing usage, the same approach that seems to work the 
best in ESL instruction. Their assignment was a teacher-devised worksheet on 
the subject of "to-two-too". 

Since there was confusion about the meaning of "their", we discussed all 
personal pronouns, and that they must agree in number. 

We went over "How Do You Clean the Curtains?" from Real Life Reading Skills. 
Itiey had some difficulty in understanding the concept of a compound word. There 
was some problem also with sequencing according to paraf^ased directions. 

We conpleted the reading of Ted's journal. Their interest was very intense 
and they definitely connected with the insecurities expressed therein. 

11/13/91 

The homonym worksheet (to, etc.) proved to be vary difficult. They were able 
to describe their own ways of looking at the troublesome "to/too" choices. Since 
the "ESL" student was expressing that he was having a lot of difficulty with this, 
I took it from a listening approach and explained that "too" was of longer duration 
than (the preposition) "to", which generally becomes reduced in speech to "ta". 
It seemed to have become clearer but will obviously need reinforcement. 

We went over the "their/there/they're" (and forms) in class. They were quite 
confused, so I will just concentrate for the time being on the first two. 

Read/discussed a Timex Advertisement which was unique. The ESL student cogently 
questioned what the text had to do with the watch. More significantly, he said 
that he would have just passed by it without reading since the model was obviously 
wearing a Timex. Maybe he will start reading things (if he ever has time). 

11/12/91 

Wfent over homework on contracticns/possessives. There was sorre confusion, 
but it seems that this exercise provided the necessairy clarificatioi. 

We also went over the troublesome vocabulary from the assignment of Chapter 
1 in the Plumbing readings. laying to get each student to devise his own strategies 
for sounding out. Assigned an outline for homework for p. 5 which discusses the 
4 types of flooring comnonly found in restrooms. 

Prior to assigning pps. 41-41 of Real Life Reading Skills, we went over 
vocabulary for the chapter on applying for a license. I've asked the students 
to consider the remaining material in the text to see if they want to discuss 
filling out job applicatiois, etc. that might have no relevance to their positions. 
Ihey said they choose to cover the entire book. 

11/14/9J 

Went over pps. 32-33 in Discovering Phonics dealing with 3-letter blends, 
initial position. The spellings were not difficult since they were given the choices. 

We read over long i phrases/sentences as appeared in Chapter 17 of Sounds 
and Rhytnm. For homework r they have to make up complete sentences with given 
words with the long i vowel patterns. 

We went over the 4 types of wall surfaces about which they will read in the 
plumbing article, p. 6. Instead of outlining, I've asked them to take notes on 
what they consider to be the most important points about the 4 types. This is 
in preparation to asking them comprehension questiOTS about the material and to 
answer they can use only their notes. 



Vtent over vocabulary for chapter 1 in Practical English (2), a reading text, 
which will be abbreviated as PR* 

Reviewed "to" and hcaophonic forms* Seemed to be clearer this time. 
Went over homework. Discovering Phonics, p* 32 

For tJie beneit of the student v*k> was absent, we went over the first exercise, 
dealing with the use of much (uncountable nouns) and many (countable nouns) as 
well as number agreement with the two« 



11/20/91 

Post Test: ABLE 



11/19/91 

Fran Sounds and Rhythm, we went over long i patterns (ijB, -igh-) Ohey had 
to make up sentences with given pairs* 

Discovering Phonics, pps* 37-38 • A review of long/short a* Hiey have mastered 
the fact that "short" vowels have 1 vowel per syllable, and that "long" vowels 
have 2. I have been trying to explain this for the previous 9 weeks, but until 
they cane to it themselves, it doesn't make any difference how many tines it's 
explained* 

Went over homework fron Real Life Reading Skills, pps* 42-43 • Had seme 
difficulty on longer words involved in filling out an application for a license* 
Started indentif ying number of syllables in the word and how the vowel sounds 
apply^ Hopefully, they will be able to do this more independently later on* 

11/21/91 

Post test: ABLE 



One student in each group has started an oral journal with me* They choose 
a topic about which they want to talk, tape it, and I transcribe it for them* 
The rationale behind this method is to show them that what they say has as much 
validity in print as the material that they find intimidating* In other words, 
they get to see themselves "in print"* It's still too early to 3udge the 
effectiveness of this method, but the definitely go over it when it's returned 
to tnan. I also add my own coonents which they have to decode* I don't use easy 
reading vocabulary* I want them to infer meaning from context* 

Another method that seems promising is a design I had one of the students 
put into effect: each student has, thanJcs to ray carpenter student, a hand-held 
device whicn has 3 different slots for initial consonants/blends/digraphs in the 
first, vowel sounds in the second, and final oonsonants/blends/digraphs in the 
third* Each part of the word is mounted on aluminum sticks and they change as 
the stick is slid up or down and letters are viewed through three "windows"* In 
this way, their spelling should improve because they will be able to control which 
letters change. In particular, members of 3398 were fascinated by it* I got 
the idea because when they hear a one-syllable word which they can spell, they 
have no idea how to spell another one that is like it except for one letter* 
I hope they'll be able to differentiate sounds better through practice with this 
device* It's also a handy gadget to use while waiting for a green light on Route 
1. 



Reading for Basic Understanding 



Sample Vocabulary 

ammonia 

bathroom 

broom 

brush 

bucket 

cart 

ceramic 

chemical 

clean 

cleanser 

custodian 

descale 

detergent 

disinfectant 

disposable 

dust 

dust pan 

faucet 

fixtures 

germs 

germicide 

gloves 

graffiti 

lavatory 

litter 

lotion 

mineral 

mirror 

mop 

paper towel 

plumbing 

porcelain 

powder 

rinse 

scrub 

shower 

sink 

soap 

solution 

sponge 

spray 

stain 

toilet 

trash 

urinal 

utility 

wheelchair 

wringing 



TRAINING TOPIC NO. 1-2 



3 



ROUTINE: 

RESTROOM: LIST OF SUPPLIES AND EQUIPMENT 



1. Cart 

2. Bucket w/wringer 

3. Wet mop 

4. Dust pan 

5. Broom 

6. Germicidal cleaner w/sprayer 

7. Glass cleaner 

8. Sponge(s) 

9. Paper supplies 

10. ^'^'-hxlV^Us^ 'Steel cleaner 
12. Bowl cleaner 




15. Graffiti remover 



16. Safety signs 



17. Door stops 



) 



18. Brass brush 
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TRAINING TOPIC NO, 1-1 - (COWTIWUED) 



11, Clean mirror. 



12. Clean bright work (top/bottom). 



13. Clean stainless steel. 



14. Spot clean walls. 



15. Wipe clean partition. 



16. Clean vents. 



17. Remove graffiti. 



18. Wet mop floor 



TT^AIHING TOPIC HO. 2-2 

WATER FOUNTAIN CLEANING PROCEDURES: 
MATERIAL LIST: 

!• Gloves 

2. Germicidal cleaner 

3* Brass brush 

4 Util ity sponge 

5, Utility cloth 

6. Paper towels 
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TRAINING TOPIC NO, 2-1 



water fountain cleaning procedures: 
Step; 

1. Put on gloves. 



Z. Spray on germicidal. 



3. Scrub and descale with brass brush. 



4. Wipe with utility sponge. 



5. Wipe dry with dry clean cloth or paper towel 
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TRAINING TOPIC NO. 3-1 

ROUTE: 

SHOWERROOM CLEANING PROCEDURES: 
MATERIAL LIST: 

1. Gloves 

2. Safety signs 

3. Door stops 

4. Germicidal Cleaner 
5» Lobby pan 

6. Broom 

7. Deck brush 

8. Dry cloths 

9. Bucket with wringer 

10. Pressure washer or foam gun 

11. Safety goggles 



ERJC 



TRAINING TOPIC NO, 3>1 



ROUTE: 

SHOWERROOM CLEANING PROCEDURES: 
STEP: 

!• Put on your gloves and safety goggles. 



2. Place safety signs in proper place(s), 



3. Wedge door(s) always at bottom. 



4. Police litter. 



5. Spray on germicidal cleaner with pressure washer or foam gun. 
Let set for three to five minutes. 



6. Scrub walls with deck brush. 



7. Rinse and wet vacuum. 



8. Wipe dry all bright work, 



9. Wet mop floor with germicidal 



ERIC 
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Questions from ••Cleaning Plumbing Fixtures*': Write the number of the paragraph 
in v^ch you found the ansvi^; then, write the ansv^* Please ^atch spelling! 

1. When you mix chemicals with water, you have made a cleaning 

2* Which cleans better, a neutral detergent or a cleaner* disinfectant?^^ 

3« What helps to decrease the growth of germs in a lavatory? 

4« Why is it necessary to use a percolator brush to clean drain covers? 

5. How does a lotion cleanser work in cleaning a lavatory? 

6# What is the problem with powdered cleansers? 

Which kind of cleaner will make the porcelain deteriorate? 
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Questions for the remainder of -Cleaning Plumbing Fixtures". These questions are 
from 2.16-2.33. Be sure to write the NUMBER of the paragraph in which you find 
the answer. Write your answer on the lines provided. 

1. How do you unclog the liquid soap dispenser valve? 



2. Why shouldn't you direcUy spray surfaces with cleaner-disinfectant? 



3. What should you do to get the best use fron a cleaner-disinfectant? 



4. How can you find the mineral b«aild-up on the underside of the rim of a toilet? 



5. Which do you put in first the spray bottle, the chemical or the water? Why? 



6. Why should you wear gloves and goggles when you clean lavatories and toilets? 



7. How can you prevent the surfaces of the sink from a^jearing dull? 



8. Why shouldn't you pour a liquid cleanser onto the stain directly? 



9. What is the purpose of a wringing cover? 



10. What is tlie word in 2.25 that means "too much"? 



COURSE OUTLINE 



REAPING FOR BASIC UNDERSTANDING - 2 

Continuation of basic reading. Focuses on teaching students to 
read material they use at their workplace as well as on general 
basic reading skills. Workplace manuals and textbooks are used. 



OBJECTIVES 

Upon completion of this course, students will be able to: 

o Read directions concerning job requirements 
o Read material they need to understand outside the 
workplace 

o Read material of their own choosing 



TOPICAL OUTLINE 



o 


Subject /verb agreement 


o 


Count /noncount nouns 


o 


Reading problems in math 


o 


Vowels 


o 


Stress in polysyllabic words 


o 


Seasonal words 


o 


Pronunciation 


o 


Prepositions 


o 


Pronouns 


o 


Subject /verb agreement 


o 


Constructing questions 


o 


Recognizing clauses with interrogatives 


o 


Present and present perfect tenses 


o 


Use of "but" 


o 


Apostrophe to show possessive 


o 


Homonyms 


o 


■So" clauses 


o 


Using auxiliary in negative answers 


o 


Questions and answers 


o 


Opposites 


o 


■ Because " clauses 


o 


Indefinite articles 


o 


Use of hyphen 


o 


Use of the prefix "un" 


o 


Use of "although" 


o 


Pluralization 


o 


Who's /Whose 


o 


"Ick" and "ack" words 


o 


Adverbs 



OTHER 

o 40 hours 
TEXTBOOK 

Real Life Reading Skills 



OBJECTIVES FOR TEPK 2 



l.aek 1 GraiiTiar: Subject/verb agreement ^ 

Use of count/non-count nouns 
Reading problems in math 

w-eek 2 More count/non-count nouns 

VaN'els: discriininatiai between shoxrt/long U. 
Stress in polysyllabic words (syllabication) 

l\eek 3 Went over vx^rds (and sang) seasonal secular songs 

"Ho^v to Clean the Curtains" (Real Life Reading Skills ^ attached) 
Tape a dialog between students to be transcribed later for 

reading/pronunciaton purposes. 



V^eek 4 Continue to tape dialogues for reading/pronunciation. 

Preposition usage 

VieeK 5 Transcribe one student's taped journal. 

Subject/vero agreement, especially 3rd person sing. 
Pronunciation of long and short i and o for ESL student. 
Deiicnstrative pronouns, sing* and plural 

Prepositions: go to a place; go to the store to buy Sjmething. 
Ccnstructincj questions using who, vviiat, when, and wtiere. 

Week 6 Recognizing clauses with who, what, where, and vAien; interrogatives. 

Present and present perfect tenses x^s. 
Use of "but" to show a contrasting clause. .^J 
Use of transcribed dialog to enhance sight vocabulary. 
Use of apostrophe as possessive. 



UeeK 7 Recreational Reading fraii Scholastic, "Action Unit" 

HoavDnyiviS 

Go over transcribed dialog. 
"So" clauses 
Using auxiliairy in negative answers. 

•ieek S Questions requiring short answers; to be, and auxiliaries. 

"So" clauses (as a result of) 
Recreational reading. 
Of^sites. 

Hou niuch/nany in accordance with count/ non-count nouns. 
Use of "because" clauses. 

v*eok 9 How to use indefinite articles 

Use of hyphen 

Use and meaning of prefix "un-" 

ncv; "although" contrasts with "but" in usage. 

ViOcK 10 How to pluialize; v.hy an adoitional syllable is sonetLres a(3ded 

Use of "who's" and "whose" 

Contrast "-ick" and "-ack" words, using ;vordSlide 

Adverb usage and position in sentences. ' ^ 



ERIC 



12/3/51 

Did evaluations in class. 
Gratvrarz subject/verb agreement 

A little/a few; how much/many: count and non-count nouns 

12/5/91 . 

Went over spelling words of ABLE to deter^rane types of errors 
Review^ nomewjork for "how much/many** 
Keyan reading problems on math part of ABLE 

12/3/91 . ^ 

Ufent over spellin9 words of ABLE to determine types of errprs 

"^^^^^cily one student present, so we revie\ved "a" and "ai" words; he has trouble 
understanding that letters have sounds although his proficiency at reading is better 
than sane of the others. He relies completely on visual and needs help in audio 
in order to improve spelling. 

V^ent over Reading Conprehension of ABLE. Ke was able to see wnat kinds of 

t^robleins he had. 

12/10/yi » 

ReviewecJ use of "a lot, a little, a few. 

Introduced short and long u. 

Detennined stress in polysyllabic words. 

Introduced difference between use of present/present continuous. 



12/10/91 

\knt over word problems fran ABLE. They also have weak irath skills, but the 
reading had improved'. ?roble.Ti types included all operations and sane two-step 
problems. 

Discu.ssed a TIKEX advertisarient after reading it. 



12/11/31 

Went over words of (secular) seasonal songs. 
Real Life Reading Skills 
Pronunciation for the ESL student. 

Taped a dialogue between the students about fixing a clogged pipe. 
12/19/91 

W3nt over transcribed dialogue, most of the ESL student's input had been 
unintelligible on the tape and had to be reconstructed according to context. He 
was extreiiiely reluctant to listen to himself on tape, but after doing so, recognizee 
that he must slcv^ his rate of speech oecause he could not understand himself. 

Reviewed use of "a lot of, much, many". 

Sang songs (fran 12/17). 

12/17/91 

Spelling test: all vvords from Dclch 220 beginning with "A". 
Short anci long o. 

Went over words of seasonal songs. 

12/19/91 

Review of "c" sounds. 

One of the students had not done the vordslide honnework, so he did that while 
tne other student and 1 went over the first two pages of "Skin" by Roald Dahl. 
Reviewed (at a student's reouest) how to find atount of savings given a %. 
Sang seasonal scngs. 



FRir 



1: Yeah, I got my card today, I cnean yesterday. I'm going to the doctor 
tatorrcw. 

R:'0hr you got your insurance card? 

T: Probably . _ 

R: No, it's good; they're only going to pay a certain airount of the ixcney, 

I'll tell ycu that right now. Vie' re going to have a silent session. 

r: Ycu're going to nake ir-e talk not natter how...e, y, dcs, e, e, i, e, this 

is e, ch nan, this is e, this is^ if 

K: Y . . 

'I: Y, Y. That's the reason vvhy nobody calls :oe Antonio, it's a lot easier... a 

lot. aicre letters in Antonio. 
R: Antonio. 
T: Uh hunh 

Could you write on a piece of paper? 
T: Here's a piece of paper. 
N: ...paper towel. 
T: Still paper. 

M: It's not a piece of paper. That's a paper towel. 
T: Okay, okay. Ckay. I don't have any paper. 
K: Here. 
T: Thank you. 

N: You don't have any paper? 

T: NO, it's amazing. I can get a lot of paper, no problar. 
Ui Vhat about it? 

1: That's ray real nane. Not like that 
N: What is that? 

T: 1 don't know, it could be the name of a person, right? Tony... 

N: Tony. V^at kind of name is that? You said it's not your real nanie. 

T: it's not. 

N: So wnat is it? ^ . , 4. 

T: it's supposed to be somebody else's nai-ne, I guess, somsbooy s name, not 

•alne. 

T; ...nicknai^? 
Hi Uo hunh. 

T; "This is my nicknaxiie. Ch, see that? 

R: lhat's the reason why I think they call you Tony. 

X: Eecause it's too complicated for Aniericans to say Antonio. 

B: That's che same thing as Italians, Italians do the saioe tiling, right? 
T: Yeah, Italian, Spanish. . .Brazil, ^3o, in Portugal and Spain, a\^y is Tony, 
.^ntcnio is i^jitonio. They are two different na^t^es. That's why T say thac's 
the 5ay it's supposed to ce. They say Anthony, too. They have Antonio, Tony, 
and Anthony. 

K: Tell iXie about Virginia again. 
T; Tell you about Virginia? 
N: Un hunh 

R: Hov; you uent to Virginia. 

T: Ot\ yeah, a lot of cars, had tc pay tolls... 

N: Wfiat at)cut noving there? ^ 
. T: Vteil, if you're going to itvove there, ycu have to buy a house, find a 300 
ttece, anA there aren't any jobs. 
U: Vte have tc work on ycur pronunciation. 
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1/7/62 

Taped' spontaneous conversation to be later transcribed for a reading 
lesson. 

preposition usage (especially for the ESL student). 
Question Lorrration using past tense with how much/rnany. 



1/9/92 

Kcad the dialogue transcribed fronr. 1/7 • Used the tape to confirrr. what 
was said wnen necessary- Seens to be working effectively. The ESL student 
iias requested pronunciation tapes. 

Went over the vocabulary for "The Last N3an on Earth" (Scholastic Action 
Units) and listened to the tape of the student who had recorded hrs reading 
of it. It was interesting to see his response to his iniscues and hesitations 
ai tne recording. They got involved with the story. Went over conprehension 
questions at the conclusion. 

*************** 

1/7/92 

Spelling, (using VJordslide, of wordsiwith patterns -od, -ode, and -oad. 

Used p»-8 (Cnapter 1) o f plumbing article to help students know how 
to construct questions fran information provided. Their assignment is to 
construct questions fran the 5 assigned paragraphs. 

1/9/92 

Students had not constructed questions after having read the assigned 
paragraphs; they seein to think it is too difficult. Since they had read 
the assigatent, v^e went over the questions I had devised and located the 
paragraph in %vhich they were located. 

1 read part of Koald Dahl's "Skin", a short story of which they had 
been given copies. I learned that they so far do not consider reading as 
a pleasurable activity, soriething a person can do for entertainn>ent even 
it the arterial catches their attention. They seemed to be involved with 
tne stcx:^', but wilJ they continue to read it for hanevjork? 

Used the U'ordslide to analyze spelling errors. I said a word, and eacn 
student had to make it on his own ivordslide. All words contained short e. 
Ihis activity seemed beneficial to them and was of great assistance in helping 
irje ascertain (m other than the traditional paper-pencil way) what consonants 
are giving them difficulty, and in what position (i.e., initial or final). 
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aiaptec 1, f" 8, "Rest «can Ceilin-js". 

i^ice tns nurPter c£ the paragraph in which the answer to the questions is 

YOU are respoa^^ible for knowing hCM to read and SPELL the vocabulary frar. 
tnis selection, as follows: 

Wiiaing, plixtoing, lavatory (-ies), .TAteriai, plaster, type, ceiling, 
waterti'jht, nvetal, often, 

1. What are the three types of rest roan ceilings? 

2. Wliere should acoustical tile NCT be used? *.-hy? 

5. Cn what type of surface is acrylic paint usee? VJhat 

IS Uie other substance used cn this type of surface? 

4. Wi^at is the purpose of using these inaterials on plaster? 

5. What is the advantage of using acoustical tile? 

Answer che c^uestions belov; after careful]y r-ading "lavatories" (pps. 8-0). 
Learn tc read and SPELL the vocabulary listed belo^v. 

locitedi, .counted, floor, cabinet, acid, clean, epout, valve, chronre, rubber, 
stopper, drain, clastic, soap, pipe, sctK>Dl, bowl, without, gemis, chair. 

1. eive two facts aoout what determines the height of ucunting lavatcri 

2. li/hac kinds of soap are used? 

3. With what are socuts and valves generally plated? 

4. . Which type of scap is U)e least used? v:i^y? 

5. describe the lavatory designed for the di^5abled. 

C. Hov patients use soap dispensers? »3iy? 



nent over one student's (oral) taped journal. He read it quite fluent] 
telliny ine that he did not listen to his recording while reading it oecause 
he tiicuwjht that v^ould be "cheating". This i-aeans that his sight vocaoulary 
has increased greatly, at least with words in context. 

He had difficulty in pronouncing some of the contractions he had said 
on the tape, sc we went over the ones is his journal that were giving his 
probloTiS. The oost difficult seen>ed to be "-'11". 

Although 1 had gone over contractions earlier in the terrr., it is obvious 
tiiat tnere wasn't .riuch carry-over. I assunie that this was because there 
hadn^t beai enough practice and that there wasn't sufficient context for 
application. 

This student nas becofne extremely motivated to hcip himself learn to 
reao. Ha tapes a TV program which is teaching basic reading and apparently 
finds it helpful in that it reinforces what we do in class. 

He says he will do vvhatever he has to do to learn to read even after 
the classes nave finished. Vie did not have a chance to go over the newspaper 
article he brought in (he s=iys he's understanding more of the articles). 

We went over the assignrrient in p. 13. He stil] has trouble reinei fiber ing 
subject/verb agrearent in nuiiber with 3rd person singular. 

We went over his assigmnent on long o, and discussed what rrace it soun^ 
long I and what scunding long actually iTieans, and how it affects spelling. 

1/16/52 

Vfent over pronunciation of /iy/ and /i/ for the ESL student. 
Discussed deifcnstrative pronouns this/these, that/ those. 
^ Discusse<J construction of go to a place, but visit a place with no prep. 

Suoject/verc a^reenftent in nunber with "want(s) to". 

Discussed constructing interrogacives usino who, what* when and where. 

Taped a short dialogue for later transcription. 

Went over long/short c picture words for the ESL student. 

i/l4/S2 

Cne student was absent, one was 1^ hours late, so 1 went over long and 
sliort e ¥fith the one wno caine, since he had been absent for two weeks. 

In goinc^ ever these sounds with hiin, it becanrye increasingly apparent 
that he has relied totally on visual cues for spelling. Because he was by 
iiijfireelf, 1 was able to ascertain that he really doesn't know all sounds of 
single consonants, much less bleixis and digraphs. Vve will have to backtrack 
to clear up tnis confusion, hie especially confuses "c" with "ch" because 
fie said sanebcdy had taught him that "C" was the sound for "Charlie". 

He IS quite a fluent reader but guesses randomly at polysyllabic words. 
He Drought in an sports article from the newspaper which he read orally. 
He was interested in the story because he had been coached by the individual 
in the article. In decoding the longer words (which he glossed over even 
thcucjh what ne vvas reading made no sense) 1 tried to get hiir to break theni 
into syllables. Because he is basically a sight reader and has few, if any, 
decoding skills^ this method was not successful at this point. 

We used th ;\ordslide to make vjords beginning and ending with -ch-. 
He has particular difficulty in differentiating final k fran final t. They 
actually do sound similar, so I try to have him focus on which pr^rt of the 
•JOutii is producing the sound. He also has trouble distinguishing "f" fran 
"6", arxi "M" fron "H". These coiifusions seein to be deep-rooted because of 
such a lony-standing duration. 



ERIC 
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1/16/92 

Initial consonant review. 

i;ent over -1 and -r blends. Two of the students have difficulty in 
dif ferentiatincj the two blends. 

Gave the speilina test on the first coJuim of the Dolch 220 so that 
students could analyze difficulties. Tne visual learner did quite well. 

v.ent ever "Heart cf Gold" and related skills (Scholastic ^ctio^ Unit), 
Anich the student enjoyed. 

Discovered the depth of the student's difficulty in spelling ^vhen 1 
Jictated a short note for niin to leave for his wife. Given the student's 
lack of sound/sya±x5l laiowledge, he has confusion regarding do/did and 
ccn' t/didn't; he also has prcblefns with such short words as get/got. I\n 
sure worKing witri the I'ordslide will alleviate tnis probleoi* 



1/21/92 lk> one caiir?; one student cr»£ne to tell ine he had to present j 

sane plans before the review boarxi. He brought me a video tape of the reading ""-^ 
lessons he's been taping from the television to find out what I think of 
then. Ke also brou^nt irie another tape to transcribe for his oral journal. 
Altnough tin^-consuiuing for a teacher/ I know this is an effective way to 
teach sight vocabulary as well as structural elements. 

1/23/92 Recognizing clauses wi^n kKq, what, where, and when end asking 
interrogatives from then.. 

vtent Over confusion between "where" cind "there" of the ESL student; also 
the difference between the present and present perfect tenses. 
Taped a spontaneous dialogue. 

Sentence canpietion using "but" clausp= ♦*o shovv contrast. ' 
Read the transcribed dialogue from 

Introduced tne apostrophe to show possession; confusing because of its 
previously naving been a contracted form for "is" or "has". 
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1/21/92 All students were present for the first time in weeks. Contrary 

to what J had believed, one of them had been fascinated by the Dahl short 
stoxry, "Skin". In fact, it was the one whom I'd believed would like it, and 
chose it for him oecause he is working the most diligently in the class. 
It was extreniely rewarding to find him so enthusiastic about reading for 
enjoyiT.ent. in going over a Sirall section of the story (we work our way through 
a bit each session), I discovered he v;as able to read, in context, vxi^rds 
tnac he would never use in his speaking vocabulary, such as "overwhelming] y 
outraged". The otners still seem to be intimidated by reading for pleasure, 
sol 1 w.ill attempt to find materials that will motivate theni. 

Saiie of the stuoents do not choose to read "Skin" at non\e; hov^ever, 
tney seeii. engrossed in it when we go over it in class. They becone interostea 
even 3.n vccacuiari' expansion. Incidental teaching included affixes and change 
of stress wnen affixes ara added to root words. B'or exaxnple, they had difficulty 
in getting the wori "exhibition", but knew "exhibit" and the affix "-ion". 
The same was true of desperation (despair-desperate). Ihey enjoyed learning 
about the connection between "lunar" and "lunatic". 

Although students have sarie notion about sound/symbol correspondence 
(aitnougn this still needs work), they also seem to be confused about the 
order in which tliey near the sounds. So, we went over in wtiat position specific 
sounas were neard in certain words. For instance, where is the /s/ heard 
m the word subfiiarine? Bus? Dinosaur? For this exercise, I taught the^Tt the 
terms "initial", "aediaJ", and "final" to describe the position of tne 
consonants . 

For phonics drill, we went over the 2 sounds of "-own" (town, grovvn). 
For honK?wOrk, they are to find as many words as possible with "-ou", using 
the v.crdslide. 

1/13/L2 Since the only student present was the one who had evidenced interest 

in tne Dahl shcrt story, "SKin", we finished it. I learned a great deal froir. 

observing his scruggles with the -words, which didn't have as much to do with 

decoding as usage, he is a person whose tremendous potential has never been 

tapped. discussed N-eys in which he aught expand his listening vocabulary 

so that the reaoing of cOore sophisticated language wouldn't seenri like a foreign 

lanyuagc. He was sanevvhat (iisiliusioned by the outcome of the story - he • " v 

wanted at to have a ivoce cheerful ending, cut said it was interesting, and 

that he'd liKe acre. 



ERIC 



34 



1/28/52 

Uent over "Heart of Gold" (Scholastic Action Unit), a homework assigaTient 
knich the students enjoyed. One of them still has trouble decoding because 
he inserts letters, usuall.y before the vowel. In this case, he insisted on 
calling "ocuoht", "brought", so w^ went over the two verbs in the present, 
past, and present perfect tenses. The ESL student had trouble with making 
negatives in either present or past because he's accustoned to simply inserting 
"no" before a verb ("I no have a pancil"). 

Discussed the troublesonie no/know and new/knew canbinations. 

Went over transcribed dialogue from previous lesson. 

1/30/22 

Went over homeworK, answering questions using affj native and negative 
(PV;, p. 19-2C). Again, tne ESL student had difficulty because of verb changes 
in tne affinrative and the use of the auxiliary in the negative, but he's 
beginning to understand what it is he doesn't know, which is the most valuable 
first step. 

Taped a spontaneous dialogue for later transcription. 

Discussed "so" clauses (TO, p. 18) and how they are used in sentences. 

1/28/92 

Gave a spelling test of the assigned words (D-H) in Dolch 220. Although 
this .iiothod is scmev^hat distasteful to me, it seems to motivate theiii to c^.^vocizo 
the words, and then they can see what types of difficulties they have on 
the "test". 

Went over the assigned -ou~ words, using the ttordslide. 

Read and discussed the plmibing question on the "Special Lavatories" 
section of Chapter 1. 

Introduced the "c" sounding like "s" concept depending on the vowel 
foliov*ing it. This type of "rule" learning doesn't seem to be too effectual. 
One student said he learned that "c" stands for the first sound in "Charlie" 
so they don't have much faith in rules. 

J/30/y2 

Used Ubcdslide to arrive at spelling words ending in -at and -ate. 
Continu'3d answering questions from Chapter 1 of the pluiitbiny article. 



Fiuinbinc, Cucstions: pages 9 (Special Lavatories) 11 (Toilets) 

i'cu will be told wnat vocaoulary you are responsible for learning during 
class. 

v.rite tne paragraph nuiriber where you located the ansv^er in the first blank, 

1. ;vrite what a fountain sink looks like. 

2. how is the flew of v;ater controlled? 

3. ViTiat type of sink is a^de of fiberglass or plastic and has sets of 
waterspouts and valves arranged side-by-side? 

4. For what reason are utility sinks deep? 

5. [describe tne water spout. 'vhy is it like this? 

6. V\iiat is the purpose of the metal plates around utility sinks? 

7. Describe chernical sinks. 
Why are they like this? 

Toilets 

1. Naiiie the two types cf toilets, where tney are found, and how they are 
attached. 

a. 

b. 

2. k^hich way of nounting is ircre advantageous? 
\:hy7 

3. v\hich is tne nost efficient way cf nounting partitions? 

4. i:an^ tiie tv^ types of toilet seats, 
a. 

b. 

5. i\hich type is better? I'vhy? 

6. iJow are toilets for people in wheelchairs different from the usual ones? 
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Taped questions reqairing slwrt answers for the benefit of the ESL student 
so he can get accustonK?d to using "to be" and auxiliaries in short answers. 
Iho other student answered the questions T asked as we taped, mis wiii re 
transcribed for 2/6, 

•,:'^nt over the dialog fran the previous session. It was quite interesting 
since it had to do with the problems between the US and Japan m trade. 

i.ent over "so" clauses .leaning "as a result (of)". 

^^^^^Lad "After IVtfenty Years'* which had been assigned for homework. It uas 
a scaied-do^vn version of the C. Henry story and was therefore quite difficult 

to fiyure cut. , ^ . j- ^ 

we went cvec the short answer transcriotion. 'Ihe student having reading 
ditficuities read the Questions to which the ESL student had to respond, 
lie finally seared to be understanding that listening to tlie first \vord of 
the question will help hiia understand ho*' to respond. 

v.ent ever cppcsites {PVv, p. 25), which caused no problan. 

Reviewed hav much/.tiany with the ESL student (tc reinforce count/nc^count 
nounb). He had no problars except that he couldn't understanc why it was 
callea "toothpaste" and not "teethpasLe". He wondered if that meant you brushed 
only one tooth at a titie. His sense cf haicr becones increasingly evident. 

Assigned PVyi p. 27, using "because" clauses for homework. 

Reviewed subject/verb agreement in nuriaer (PR, p. 17). Both are unsure 
wnen to add -s to verb. 

2/4/i;2 , 

Read orally the section on the plumbing article (Cnapter J ) regarding 

urinals. . , . 

li^an "Buying and Selling a House" frcai a pamphlet given to us by the 
director of the progran.. Although i.t is boo difficult for them to read, it 
is excellent to expand their aural vocabulary, and they're very interested 
a.n it cecause it's' information needed to survive. 

2/6/S2 

One student ca.ve, the one who is e:<trar.eiy persevering. He brought m 
ooert^ cf the child of liis girlfriend, l-te talked about what they could syn-bolize 
m her young life. He said she helps him with his reading. 

We resd "After Twenty Years" at sight - he hadn't been assigned it. 
It wds actually too easy for hL-n. Since he seats to be becoming niore and 
ffor- interested in reading, I encouraged him to get a library card. He then 
becaii.e av.are that the librarian should be able to point him in the direction 
3f tne kincJs cf naterials he wculd be able to read at his level . 

He had begun to read "You Perfectly Fine" (Dorothy Parser) but 
ndd not finished - I tr.ink her style wasn't exactly his tycc. But when I 
read it co hin., he enjoyed it more and actually said it was easy. Now it 
scene he should get books on tape. He has a really good attitude and has 
becane .Tiuch less tense about the reading process. It is a tranendous help 
tnat ne can speak to the people at home about his reading situation and without 
shat(i€. 
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(2/11/S2) 3 
Discussed "After 'Ivventy Years" by Henry, DiscussecJ the prefix, un-. 
Discusseo use oE liyphen* 
[discussed problems with bifocals. 
Studied usaye of a/an* 

'(2/13/S2) 

Discussed adeeming of "although" and contrasted position in sentence 
with "but". 

Discussed plurals. 

ivent over short ansvsers with emphasis on auxiliary in the question. 
Discussed differences between "who's" and "whose". 
Using vvordSlide, went over -ick and -ack words. 

(2/11/92) 

VTent over skills for "Big t-ian". 

Previewed vocabulary found in "The Family" (from an ESL reader). 

Uent over a payroll slieet, the vocabulary and hov^ the figures are derived. 



(2/13/92) 

Spelling test from 220 list. 

Went over the 2 sounds of -own (down, flown) 

Plunbing curticle. 

Read and discussed "The Family". 



3S 



(2/18/92) 

Reviewed (short) answers to questions, 
went over interrogative words, who, what, when, and why. 
Discussed adverb usage and position in a sentence, 
piscussed when to use "a" and "an" before nouns. 
Read "Help Vvanted" fron Scholastic Action Unit. 

(1 v%as absent for session on 2/20.) 

(2/18/92) 

Vfent over questions for final part of chapter pluvJbiny. J\nsvvering in 
complete sentences seen^3 to be better understood. 

Went over vocabulary questions (assignrrent) fran "'Ihe Fanuly". 

Discussed "Buying and Selling Real Estate" from tiie booklet on Nev; Je 
iavvs. Topics involved are very motivating for students. 

(1 -vds 6>sent for session on 2/20.) 
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Answering questions with short answers* 

1. DO you have a Cadillac? 

1 oa-i'T. I nave a Chevy Malibu. 

2. DC you have a Mercedes? 

iSlo, I don't, but T know someone who EX)ES. 

3. DO you live in Jackson? 

tto, 1 DOC'T, I live in Browns Mills. 

4. DO you nave a Rolls Royce? 
iSo, I OCLVT. 

5. DID you have ham and eggs for breakfast? 

1 DIDN't. 

6. ARE you a millionaire? 
l\o, I'm not. 

7. ARE you going to leave work early today? 
KOr I'm not. 

8. DO you have enough money? 
to, I don't. 

9. IS it going to rain tomorrow? 
No, it ISN'T. 

10. DID you eat breakfast this morning? 
l^to, I DIDN't. 

11. ' Will you leave work early today? 
I>i0, I ViCN'T. 

12. Did you watch the football game last night? 
lo, 1 didn't. 

13. Do you know what you're going to have for dinner tonight? 
ilo, I don't. 

14. Did your wife buy a new dress on Saturday? 
i don't Know. 

15. UXRE you sick over the weekend? 
Yes, 1 WAS. 

16. Did you take medicine? 
Yes, I did. 

17. Did yoix get it from a doctor? 
Yes, 1 aid. 



18. Was it prescription medicine? 
Yes, it was* 

19* Do you feel better now? 
Yes, 1 do. 

20. Do you have a saxophone? 

Yes, 1 do, I BOUGHT it for aiy kid. 

21. ARE you married? 
Yes, 1 acn. 

?2. DC* you have any kids? 
-as, 1 do. 

23. Do you have a tuxedo? 
Yes, 1 do. 

23. Did you (:^<ir wear it? 

Yes, 1 did, at my son's first contnunion. 



(3/3/92) * s r- 

Since one, student was getting bifocals (oost unhappily) for the first 

fciaie, and another was having problems with his, I brought in scxne literature 

on "nc-line" glasses which we went over. They were rnost interested. 

Vlent over filling cut of sample requisitions, which I discovered the 

custodian was supposed to do but didn't know how. I've requested he bring 

in sav»e fonrs as vvell as the catalogue. 

(3/5/92) 

Went over adverb order (assignaent) frorn Practical v;riting (P^J. 

Spent irost of the time going over the Language Experience exercise. 
I nad ceen writing the complete transcription cf the students' recordings, 
but have begun to iTiake it into a cloze exercise by leaving cut words that 
appear in trie Dolch 220 and having them fill in the blanks. This should prove 
beneficial for all areas of reading/writing iinprovement, as well as listening. 

(3/3/92) 

Vfent over multiple choice questions fron "Itie Fajtaly'*. It becaiie obvious 
that this type of canprehension question is foreign to the students, so ue 
Will do more in the future. Although the naterial comes from an ESL text, 
the students are benefiting from tt e non-technical approach to grammar. 

Discussed the meaning of "re-" to prepare for homework assigniiient. 

Went over noun, verb, and adjective fon^is of vocabulary found in the 
text. It becaire apparent that they had not had basic instruction in grammar 
and therefore found it sariewtiat difficult to create two sentences with different 
functions for the word "control", for exairple. This might be a good way to 
get thBii to write since they refuse to keep the simplest of journals. 

(3/5/92) 

Went over "i^ry Hays" fron Scholastic Action Unit One which has become 
toe simple for the students mainly due to a too-short sentence length. It 
see.ns tnat the canpany no longer publishes this type of material because 
the students have really enjoyed it and would have profited fran the same 
type of literature at a more difficult level. Guess I'll have to research 
and improvise. 

ktent over the haiewcrk for "The Faiiuly" (vocabulary exercise). Difficult 
for then to do multiple choice for vocabulari' in context even for conunon 
Vk^rds. 

ciscussed and read vocabulary for the unit entitled "Fast Food" m the 
ESL Reader. They are to prepare the entire unit, whose format is the sa;re 
as the previous, for next week. 

pistritDuted another booklet entitled "Fquipment Installation" (EI) and 
tcic tneiT. to go over pages 3-5 independently of the first lesson - Preparing 
tne Site. We'll begin' going over the vocabulary in the saii^ way that it is 
presented in the ESL booklet. 

W-^nt over a payroll statement in which they had to figure the net pay 
•frail the given deductions, salary, and overtiine. In doing this, it becaine 
apparent that tiieir irath operational skills are on a par with tiieir reading 
level . 
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(3-10-92) 

Went over Language Experience story which included cloze. 
Distributed and went over course evaluation. 
Administered AEI^E 

(3-12-92) 

Iflfent over vccrKsheet fcr Equipnient Installation, paragraplis 1.01-1.00. 
(3-17-92) 

ifent over vocabulary for job orders. 

Discussed how to ;nake a noun from a verb, and vi^ versa. 
Reviewed spelliny patterns for "long a''. 

Went over vocabulary from Chap. 1 of preparing site for eq'nint. 
installation. 

(3-19-92) 

Went over carpenter's plans for vocaoulary recognition. 
Went over a job order. 

Talked atout the situation in S. Mrica and the possibility of changing 



(3-10-92) 

Filled out registration forms for third session 
Filled cut course evaluation fonns. 

Began Site Preparation and noun and verb forws • of words fran it. 

(3-12-92) 

Adrrdnisterea ABLE 

Read from sight a fable and went over the syinbolism and moral fran it. 
(3-17-92) 

Went over ncun/verb frorris from Site Prep, and cauprehension questions. 
Ubnt over vocaoulary for hon>3vx)rk assignment; introduced adjectives. 
Assigned students to £ind and write all "wr-" words in the dictionary. 
Adirdnistered another section of A£LE 

(3-19-92) 

kvbnt over students' "wr-" words. 

Vfent over worksheet containing exercises £ro.n l.OE-1.?.?.. 
Oiscuosed the prefixes on the worksheet. 



hLt.. 



(3-24-S2) 

Speaking oE Survival (SCS): substitution crill. 

Vent over an actual part of a work order for the carpenter. ^ , . ^ 

usiny the Itordslide, created words with -ate. and -ame, still confusing 

l^an reading "Plant Safety" (1.01-.02) and began worksheet exercises. 
(3-2G-92) 

Substitution drills from SOS. 
Contractions for "BE". 

Continued worksheet exercises which entailed root (base J words. 

V^oe^atLpe for cronunciaticn and reading about job-related concerns. 
Chap. 1 worksheet (Plant Safety): nouns, adjectives, adverbs, and vercs. 

(4-2-92) 

Substitution drills. 

Plant Safety: l.OS-1.22 (worksheet) 

Prefixes (from chapter): ir-, de-, dis-, m-. 

(3-24-S2) 

Vibnt over vocabulary for "Plant Safety". 

[i^ent over aoove from 1.01-1.14. 

Went over prefix ir-, for meaning. 

Students to write all ir- words in the dictionary. 

(3-26-S2) ^ , ^ n 1 or 

Went ever worksheet (including word fonns) and read orally to s..^b. 

(3-31-32) ^ „, 

Went over spelling rule for -ie ("i before e except after c ). 
Went over vvord parts found in Chapter 1. 

(4—2-92) 

Spelling rule created confusion because the normal rule is that the 
■ snculd t;e long. 'Went over ei sounding as long a, and ie as long e. 
Went ever vocabulary in context fran Chap 1 in "Plant Safety . 
Cral reading froff; 1.27. 



EQUIPy£NT INSTALLATION 

Lessen Cne: Preparing the Site 

Find words in the article (pages 3-5) and put them in the correct column 
according to other words. Be sure to write the EASE form of the word. 

NCUN VERB 

installatiOT ^ 

— ^ equip 

vibrate 

insulation 

disturbance 

^ reinforce 

excavate 

align 

description 

explanation 

location 

protection ^ 

weight 

****** The CUESTICNS below go from 1.01-1.08 

1* ^v"hat is the first step to be taken before the arrival of the equipment? 

2. \<ha.t must he take samples of, and why? 

3. Vvhy is it L'nportant to have the proper depth? 

4. What kinds of tests do design engineers run on the equipment? 

5. List the 3 components of the engineer's plans. 



6 • \'ihat must the maintenance supervisor have to move heavy equipment? 

(2 things) . 

7. Why is it important to be familiar with the plan of the plot? 
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Fill in the blanks below with a word from 1.08-1.22 



VLR13 

rteintain 
locate 



refer 



coerate 



permit 



raiain 



specify 



expand 

press 

v^eigli 



NOUN 



connection 



assunpticn 



infomiation 
danger 



satisfaction 



interference 



depth 



ADJECTIVE 



cautious 



safe 



curious 



erect 



strcxig 
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Uxk at the words belav. Circle the prefix or the suffix. Ihen using each word 
only once, fill in the blanks in the sentences provided. 



incorrect precaution disconnect deenergize invisible realign irregular 

1. The wires shorted out because he forgot to. the 

plug . 

2. His answer was not accurate; therefore, it was. ^ 

3» The road was^ . d ue to the heavy rain. 

4. Children tend to their parents. 

5. Harvey needed an EKG to check out why his heairtbeat was. t__ 

6. As a against electrocution, you should turn off the power 

before working on wiring. 

7. 1 had to^.^ the front end of the car after I drove over 

the curb. 



4/7/S2 

For vocabulary developnent and pronunciation, \ve did "Repairs: Appliances 
. and Auto" Erar; Speaking of Suirvival . Both native speaker and ESL student 
0c« very interested in tiiis book due to its practical nature- and pictorial 
foanat. Botli found in soniewhat difficult to so the substitution drilJs 
associated with this lesson. 

We v^nt over the prefixes found in the first chapter of "Plant Safety"? 
soaic of th&ti had been gone over previously, so they were revievved. Prefixes 
studied were dis-, in-, de~, ir-, re-, and pre-. The latter is particularly 
troublesane since they consistently mispronounce it as "per". 

We went over the noun, verb, adjective, and adverb forT»s of words found 
in Chapter 1 of "Plant Safety". ' 



VVS2 

Per the benefit of the ESL student, we reviewed short answers to questions. 
We has probleiHs hearing the auxiliary verb at the beginning of questions 
( 3s tends to use only do/don't in his responses. Exacnple: Have you seen 

"Terrrunaccr 2"? He aay reply. Yes, 1 do (or No, I don't). 

Wsnt over the fact that use of double negative is not proper in English, 
ine native speaker also uses double negative, so it was helpful to attack 
this frau a "second language" point of view. 

-k * ic a * * ii 

4/7/92 

VJent over last worksheet (teacher made) for "Plant Safety'', ch. 1. 
Went over words fran dictionary with "soft c" sound (beginning witli 

X . ce^). 

( Head "Plant Safety" fran paragraph 1.40. 

V2/S)2 

Cotipleted oral reaciiny of chapter 1 of "Plant Safety". As needed, discussed 
pkonetic rules pertaining to tiroublesome words. 

C.. 
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; 4/14/92 
Creating questions frau given answers. 

PWr p.' 33 (Doth, neither, and agreenent); discussed, assigned for honlev^orK 
Page 5 of chapter 1, "Plant Safety" 

4/15/92 

Wbnt over hane\vcrk froni PVJ. BoUi students had difficulty with sufc/verb 
agreement with both and neither. 

Went over "air" as sounding like "ear" and "are". 
******** 

4/14/92 

Did final quiz in "Plant Safety", chapter 1. Students greatly enjoy 
doing these quizzes and they must find the location of their answers, iiiostly 
tjecause tney already ^jiow the information contained in the chapter. 

For the benefit of the absentees, we went over the previous worksheet. 

4/16/92 

yjaking adjectives i.nto nouns (happy-happiness) with words found in the 
reading neater ial. Vvorksheet contained affixes -ness, --ity, and -ty. 
Reviewed chapter 1 of "Plant Safety". 
In Chapter 2, read to 2.13. 
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vocabulary: Chapter 1, "Plant Safety" 

exercise (v), eliminate, avoid, habit, knowledge, cause, physical, laceration, 
abrasion, bruise, pun cture , fra cture , conditions, comdt, recognize, hazard, 
potential, volatile, source, isolate, handling, pressure, defective/ tnechanism 

v.e fonn an adverb by adding -ly to an adjective to describe a verb. Add -ly to 
tne vwords below and put them in the appropriate blank, 
proper safe continuous correct accidental 
quick violent clear normal annual 

1. His finger was cut off wiien ^ put it in the inrunning 

nip point. 

2. CXjr canpany gives a donation ■ ■ ■ ■ ■ "to the United S^y. 

3. The faucet dripping . , . kept me awake all night. 



4. The crazy man stabbed his victiitu 



5. V« couldn't see the road-...._ .... because of the dense fog. 

6. If ycu dress.- , fcr your vork you will have fewer accidents. 

V. This winter has been unusual; it isn't — — — ► so warm. 

6. The contestant won a million dollars because he answered all the questions 

and — ■■ 

9. \te were glad when the children reached heme — >- because 

the weather was so bad. 
********** 

Use the prefix un on the adjectives below, then use them to fill in the blanks, 
safe necessary expected intentional desireable 
wise trained covered comfortable 

L, Tae bed in the hotel was so we didn't sleep a wink. 

2. The water in the pot boiled away because it the pot was left 

3. Vfe had to take our . guesta out to eat because there was no 

food at home. 

A. \to should tell students that it is , -J:o drop out of school. 



ERIC 



50 



5. 1 cannot operate a lathe because I atiL 
6* ue often tell children it is 



An that area. 



/• I didn't mean to step on your foot? it was aa. 
ii* Falling and breaking n.y foot was an 



-to speak to strangers. 
„ -- act . 



.event. 



b;. "Lcve means you never have to say you're sorry" means it is 



to apologize to the one you love. 

* -k * -k * -k -k 



industry 



vapor 



accident 
« 

poison 
tyfe 



pain 



VERD 



ccxitinue 

occur 

intend 

expose 

create 

explode 



prevent 
iynite 



extend 



responsible 
correct 



ADVERB 



hazardous 



irdnimal 



severe 
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IWc prefix over- means "too much"; if you overe at f you'll get Cat. 

fi^A the prefix over to the words belovv ana put thera in the sentences below. 

V^fcight lca<l flowed exerted dressed 

i. Ttve toilet J^ecause sane)xx5y tried to flush a diaper dov.n it. 

. 2. Wy v.dfe felt strange because she wag to go to f'x^Donald's. 

3. I am aixjut ten potindR 

4. Couy'b back is in traction because he^ it lifting a wrench. 

5. If you th e truck r you'll dairage the springs. 



4/21/92 ^) 

Review of "neither"/ "both", and correct verb usage with both. 

Students had to irake a sa^-tence with "short" about people in the picture? 
both interpreted the word as "shorts" and said "Neither is vvearing shorts". 

V\ent over adverDs of frequency in Plv (34) and they were to cocq:>lete 
the phrases using an appropriate adver':? of frequency placed correctly in 
tne sentence. Cf course/ this was quite difficult for the ESIi student. 

m Speaking of Survival (SCS), v^e did the unit on Fire/Roobery; we 
ic:enti£iec the pictures reJevant to triose subjects and did the substitution 
drill. 

4/2C/92 

Went over Bfi hoa^^ctK, JL.'.34. Hie ESL student found adverb placenx?nt 
beyond hLn. 

Reviewed fonnation cf questions using auxiliaries. 

Usage of "saiebody" and "anybody". . 

Reviewed inapprcpriateness of double negatives. ^ 

VJbnt ever "since" (v^t.^. a specific point in tKne) and "for" (with a 
nuiTiber), and how both need the present perfect tense- 

v;ent over vocabulary Irao teacher-irade worksheet for Chapter 1 of "Plant 
Safety". 

4/30/S2 

Taped dialog for later transcription/ reading. 

Introduced t±ie difference in usage betv^een pres. continuous and siirple 
pres. VJent over key words that indicate the difference. Assigned W»- p. 28 • 
to reinforce tne difference between tlie two tenses. 

Reviewed vocabulary for Chapter 1, "Plant Safety". ^ 

4/21/92 

Masberincj Spelling / (MS) p. 73. taking nouns fraxi adjectives by adding 
-ness/ -ity/ or -ty tc tne adj. forrri. This (and similar types of lessons) 
is to help in decoding words fron Vvorkplace Literacy iraterials. "\ 

Ciscussed the use of -er or -or affix to mean satiecne 'who does sa^.v?thinc. — ' 



4/26/22 

Went over hoDework £raTi ier.(p. 74) lAth -^r/-or endings. They discovered 
t±iat they had to lock tlie words up to determine the correct spelling since 
there is no difference in pronunciation. In fact, they are becaiaing frequent 
users of the dictionary. 

Caiipleted and v*ent over test frau Chapter 2 of "Plant Safety". 

4/30/52 

Chapter 2, p. 25 frau "Plant Safety". Dealt with decoding errors as 
tliey cccureo. 

MS p. 74/ chcinging verb fonns to nouns by adding either -ance, or -ence. 
This loss;on hac the additional benefit of reinforcing the -ce sound like 
/^p/ \;hich stiJl creates ccnfusicn on occasion. 
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. 5/5/92 

Distributed copies oE transcribed cdalcgue frocn previcus session. 
Discovered ESL student cidn't understand "vKsn't" in terras of nocjative Eutuce. 
Also thouyht the "whether*' was the sane as the u^eteorolcvtjcal tercr.. It|s 
hard cc reniOTiber hovv basic nis language yaps are (althc-uyh His pronunciation 
is terrioly hcird to understand) because he is so quick; his sense o£ hunor 
is quite keen. 

^ Went over W< p. 28 v;hich \vas difficult for him despite the fact that 
I'd circled the words denoting the appropriate tense to be used. He is not, 
nowever, the type to do haxiework. He says he has too (nuch stuff to do arcund 
the house; by the tirra he gets to my hanevx>rlc, he falls asleep. 

5/7/S2 

C^uestion tags (oral); especially for ESL student. 
Long vovvel review. 

Worksheet 1~C, Plant Safety, chapter 1. 
(■ ***** 

5/5/s;-2 

Cuiz fran Chapter 2, Plant Safety; also, read freer* paragraph 2.34. 
Chcinying verb fonns into nouns cy adding a fomt of -ion (i-'iS, o. 75) 
Words that need to add a syllable when -s is added. 

5/7/^2 

Finished JBV 75.* Again, students have oeen consulting dictionary, 
introduced changing nouns into basic verbs by removing suffix (MS, 75). 
Chapter 2, Plant Safety; Applied changing word forios by conparing "toxic" 
V ViUri "toxicity". 

Head paragraph 2.37-ei"id, and took the final test for this chapter. 
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Piftni Saf^y 

Lesson 2 (part 1)' pps. 19-23 (2.23) Practice saying the following words: 

encounter extrwie toxic illustrate device degree engaged in observant 

rotate injurious barrier aisle imaginary tread steady resure designated 

consequences access exterior tubular hoist critical ensure convenient 

aznbient adversely conscious excessive moist pulse tolerance emit radiant 



1. You are expected to work after you eat lunch. 

2. The temperature was 30 degrees, but the wind ixade it feel like 10. 

3. If you do sornething wrong, you must be wi.lling to pay the • 

4. I*rn not familiar with this store; on what is ti\e soup? 

5. My house is in good shape except for the ^ which needs painting. 

6. Alcohcl^^ affects a person's ability to drive. 



7. I haven't 



_^my spouse since our divorce trial. 



8. A weight lifter can 

S» v'.lien a person is 

10. Itie^ ^ ^cold of last winter caused my pipes to burst. 



a heavy weight above his head. 
boring work, he may become careless. 



it -k It * * it ir 

VERB UdJt; 

toxicity 

observe 

rotation 

injury 

imagination 

tube 



ADJECTIVE 



ADVERB 



bar 



accessible 



moist 



eiTiission 



c;;r 



6/12/92 

FK pps, 71-73 for yraiuiar usage. Students found difficulty using 
preijositions before streets, tov^Tis, and pronouns (as objects). 
. pue to student interest, we did p. 101 in the saine book. 

orally the first "Plant Safety" chapter. Very slov^' reading with 
ttiib group because of itany decoding iniscues and first language interference- 

5/K:/92 

Took first quiz on first chapter of "Plant Safety" • One student was 
good at siting where he found the answers* 

ihe ESL student had confusion about the 'Mx:6s "packs" and "packages". 
****** 

5/12/S)2 

Continuation of formation of nouns from verb forms -zrvl visa versa {t^^, 
py. 74-75) • 

£-esson 3 of •'Plant Safety": read orally frcoj 3,01-3.04, Students are 
not av/are of errors they irake when they road orally, so I taped thera and 
tney found their ovvTI rd stages upon playback, I told their, this wculd be a 
^ocd f>xercise to try at hofi;e if they had a recorder. 

5/14/S2 

Changing nouns to other noun forms ^ pps, 75Hir5) piano-pianist 
"Plant Safety", first quiz of Chapter 3. 
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